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Introduction
This package is intended to provide both adult p@er educators with the information
necessary to address sexual harassment betwemsnapélee elementary, junior and high school
levels.

Unlike sexual harassment between adults; behathah operates in a way thaaintains
inequality, peer sexual harassment is one of thesdoy which inequality iscreated For this
reason education about behaviors associated wathsp&ual harassmemustinclude a discussion
of genderand sexuality, as primary categories of inequality

The construction of gender in western societyrmfand instigates sexual harassment at
all age levels. Students need a rudimentary uratestg of the issues of gender roles, power
dynamics, andiscrimination in order to understand and reduce peer sexuassraent. As well,
students need the skills to recognize and names$iagbehaviors. These tools will empower young
people to report sexual harassment.

This resource kit provides background informationdducators, as well as activities and
learning tools for classrooms or workshops. It ffapproaches to the issue of peer sexual
harassment that put the concerns of young peapgte fi

Y In conversation with Lucille Harper, November, 200
2 Words inbold text are explained in the glossary, p.38.



Component One

Defining Peer Sexual Harassment (PSH)

PSH is a form of bullying. It is also a forrhdiscrimination because it creates a  hostile
environment. This means that when young people are sexualsbad their accessto the
opportunities available to everyone else beconmeisdd.

Limited access includes:

- difficulty concentrating on school work

- physical symptoms of stress

- avoiding or skipping school

- taking a longer, or less convenient route totgetchool

- avoiding certain areas of the school or schooligds, etc.

PSH can have serious effects on young people.

What PSH isot Friendly hugs, and othenutual exchanges of affection, or attraction. In other
words, any welcome behavior, suchilasng , is not sexual harassment. Itis important to raiver
that people feel differently from one another, armehavior that might not seem harmful, may hurt
someone’s feelings.
Who Harasses?
Boys Harass Girls, Girls Harass Girls, Girls Hardegs, Boys Harass Boys

However girls are harassed more oftiyan boys,

and girls are harassed more oftgrboys.
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. Staring, leering, unwanted looking
. Comments about bodies, ‘rating’ games
. Displaying sexual messages, or graffiti

. Displaying sexual pictures, photographs, illusations, messages or notes (includes

computer screens)

. Spreading sexual rumors

. Calling you gay, lesbian or bisexual
. Spying

. Flashing or mooning

. Touching, grabbing, pinching or intentionally brushing against

. ‘Pollution’ games (girl germs etc.)

Pulling clothing off, up or down (skirt flipping, bra-snapping, pantsing)
Blocking or cornering

Forced kisses, or embraces

Talking about sexual exploits in an inappropriée way, or situation
Hooting, sucking, lip-smacking, whistles and amal noises

Sexually explicit gestures

Exaggerated or mocking ‘courtesy’

Obscene phone calls

Demanding comments “Hey Baby, give me a smile”

Stalking (‘Following’)
OH/template/1



BEHAVIORS

Asking young people to reveal their own experienegth PSH is one of the ways to find
out which harassing behaviors are problems at gohool. However, not everyone will feel
comfortable sharing in front of others. By discagseach of the behaviors on the overhead, students
will have the opportunity to consider which typépeer sexual harassment they are familiar with,
and to learn about other behaviors.
Questions for discussion:

Which of these behaviors happen at your school?

What makes these behaviors sexual harassment?

they are unwanted
- they impede the ability to participate in school
- they aredegrading and discriminatory (define this vocabulary as@ugractivity)

- they are repeated (this is not always a neceskdeyminant - one incident that makes
someone very uncomfortable is sufficient)

Older students may wish to work together on a defmof peer sexual harassment using
the above criteria.



The Behaviors: Overhead Guide

This list is in no way intended to be comprehensk@u may wish to add to this list, or to
delete items that do not seem to be relevant togamup. However, the behaviors listed here have
been drawn from numerous reports and local andnat®nal research projects on sexual
harassment . Taking the time to go through each d@e the list will reveal the familiarity of your
group with sexually harassing behaviors.

1. Staring, leering, unwanted looking.

This behavior often requires further explanationdamay meet with disbelief “How can
just looking hurt someone?” Remind young peopld teering, or staring is often used in a
threatening way, and that the feeling of a thread central part of sexual harassment. While there
may be no actual physical danger, the leer is aimeler that danger is a possibility.

2. Comments about bodies and ‘rating’ games.

Students report both public ‘ratings’ where a gro{ysually boys) calls out numerical
ratings of girls as they walk by in school corridoin other cases, assessments are written in
notebooks that get passed from friend to frienda sung person begins to develop sexually their
self-confidence depends upon the approval of p@éres.damage done by cruel comments can be
devastating.

Secondly, itis an unfortunate feature of our siydieat girls are often judged solely on their
physical appearance. Insisting that girls meet vattietal expectations regarding beauty and
femininity is harmful in that it is one more waywmich women are ‘controlled’. If we do not
demand that girls and women be appreciated foritjgalbeyond appearance we are failing them.

3. Displaying inappropriate sexual messages, or didi.
(see below)

4. Displaying sexual pictures, photographs, illusaitions, messages or notes (includes computer
screens).

Censorship is a hotly contested issue that can ugkas much or as little of your group’s
time as you feel is warranted. However, young [eeoped not be exposed to materials that
embarrass or anger them. A discussion of negativdeegrading images will focus on the ‘roles’
given to individuals by such materials. What aosipve alternatives to these negative images?

5. Spreading sexual rumors.

Like many types of harassment, it is very diffitmitontrol rumors and gossip. Discussing
this behavior provides a good opportunity for stuideo think about their role as peers. Is listgnin
just a passive form of participating in harassmedt®v can someone stop a cruel rumor? What does
it feel like to be ‘talked about™?



6. Calling you gay, lesbian, or bi-sexual.

Questioning another person’s sexual preferencexsial harassment because homosexuals
and bisexuals, though equal under Human Rightsdlagin, are not treated equally in our society.
Therefore, the person who is ‘accused’ of being @ayif it is a crime) is placed in a position of
reduced power. In school, where students ofterpfeskure to be the same as everyone else, a rumor
or an accusation of homosexuality can be a paiwtn devastating experience. Educating young
people about the relevance and normalcy of alteveatexuality will have to become a priority if we
hope to end this form of harassment and discrimomat

7. Spying on you as you dress or shower at school.

Although less common than some of the other betsawdpying is a particularly repellent
form of harassment. Current issues around secgsdtyeras are relevant to this discussion, and
could be used to get to issues concerning privacyfeeedom.

8. Flashing or mooning.

One way to highlight the seriousness of this bedrasito remind the students of how our
society responds to adults caught exposing theesedRarely is it considered a joke. Usually it is
punishable as a crime.

9. Touching, grabbing, pinching or intentionally brushing against you.

Physical harassment needs to be addressed magfigtnoth younger kids. As young people
mature, forms of harassment become subtle, antbssdikely to be physical. Spend some time
watching children in an elementary school playgob(ask for permission first!). You will see that
physical communication is constant. However, kids rzot always sure where the boundaries of
safety and comfort lie. Remind your group thatigbhousing’, even when it is meant to be fun, can
cause accidents. Physical sexual harassment saithe. Touching someone may seem like a good
joke — but may actually cause embarrassment, ssdaeger or fear.

10. ‘Pollution’ games (girl germs etc.).

The notion that women/girls are somehow ‘carriedshoxious germs, toxins, or spiritual
dangers is an ancient one. This would be a good@ef research for a history-minded group.
Have your group discover cultures that believedgregating menstruating women from the rest of
the community. Are there other games that we platyrhimic larger societal traditions? (A classic
example is Ring Around the Rosy, which is a ganoaitathildren dying from Plague) Are there
some traditions that it might be better to leavéhmpast? Why or why not? How would we feel about
this game if it targeted Native students, or Afng@anadian students?

11. Pulling clothing off, up or down (skirt flipping, bra-snapping, ‘pantsing’)

An attack on a young woman'’s clothes is an attacker sense of self. When that attack is
focused directly on a symbol of physical maturitgueh as her bra — it creates self-doubt and
insecurity, not to mention embarrassment and annogaT his kind of behavior sends the message
that the victim’s person is public property. Alaanessage is sent that demonstrating femininity, by
wearing a skirt for example, is dangerous. Thisifeices the expectation of danger that so many



young women live with on a daily basis. ‘Pantsia@ curiously male-to-male behavior, is a form
of control. Usually a group of boys demonstratertheperiority over an individual by pulling down
his pants in a public place. Again, the exampladlts can be useful. Ask the kids who their role
models are. Now ask them to imagine their roleehpdlling someone’s pants down, or flipping up
a skirt.

12. Blocking or cornering you.
Like so many harassing behaviors, blocking or cangesomeone is effective because it is
a behavior that implies a threat without physicahtact.

13. Forced kisses, or embraces.
See #9.

14. Talking about sexual exploits in an inapproprige way.

It is never appropriate to talk about someone’susdixy in public. It is also inappropriate
to talk about one’s own sexual exploits — if ttedk iImakes someone else feel uncomfortable. Save
discussions about sex for private times with clisgnds. Talking is important for developing
understanding, and it is one of the best ways svesinformation. However, there is a difference
between communicating concerns, and gossipingkengoabout someone.

15. Hooting, sucking, lip-smacking, whistles and amal noises.

In June Larkin’s compelling bookSexual Harassment: High School Girls Speak Out ,
Larkin notes: “One reason young women don’t reghis behavior is because they can’t bear to
repeat it.” Teaching students to articulate thexperiences is a difficult but necessary aspect of
dealing with PSH. Students need to feel that tlaey Ipermission to report exactly what has been
said or done to them. Students who have diffiqdgaking about an incident involving rude noises
might try describing their feelings in a writteragment.

16. Sexually explicit gestures.
See #12 & #15

17. Exaggerated or mocking ‘courtesy’.

Taunting of this sort is often an expression oengsient. Sometimes, a student who is
perceived as one who receives ‘special priviledeg: Teacher's Pet) might be teased in this
sarcastic form. This is a verbal, and sometimessigiay form of harassment that makes light of
kindness to others.

18. Obscene phone calls.

Sexually harassing phone calls are annoying, feginig, and invasive. If the calls are
anonymous they should be reported to the policeatie phone company. Technology has provided
ways for discovering the location of obscene call@hal *69). However, as with other types of
harassment, obscene phone calls may lead to mgiqgally dangerous attacks. Do not engage in
conversation



or approach your harasser alone. If the harassesomeone known to you, follow the same
procedures you would for any type of harassmertsdeneone you trust.

19. Demanding comments “Hey Baby, give me a smile”.

This type of harassment signals an expectation d¢ivéd are beholden to boys for their
entertainment and pleasure. Remember that for gixiseriencing this type of harassment their
danger is twofold. Firstly, girls that refuse tospond might be accused of being uptight, and
secondly,girls who give in to this kind of demanith\& smile (no matter how sheepish) are giving
the harassers the control they seek.

20. Stalking (‘Following’).

There are two types of stalking that concern use Titst is the playground game of
‘following’. Usually a group (often of girls) willollow an individual or another group around,
spying on them, whispering conspiratorially, andreéeng to make fun of the ‘followee’. This type of
harassment can be effectively reduced by educptayground supervisors to its seriousness, and
making rules against this kind of ‘play’.

When one person stalks another, following them haftex school, calling incessantly,
showing up at the persons work or extracurriculetiaties, there is a possibility of serious physic
danger. Often stalking is the result of a relatiipdbreak-up in which one partner is unsatisfiethwi
the resolution. Students need to know that staliarsgxual harassment, and that serious stalking
incidents can be reported to the police.



C-1 Activities
Journals

Keeping a journal is an excellent way to beginghecess of understanding and coping with
Peer Sexual Harassment. Writing down your perserpkriences is useful in the following ways:

1. Journals keep a detailed record of your expeegnand help you to remember the details of
each incident of harassment. This may be impoitgou decide to report harassment.

2. Journals provide you with a way to begin heatioge of the hurt that is caused by harassment.
Writing about your feelings gives them substanaod, waill help you to see that your concerns and
feelings ardegitimate and deserve to be addressed.

Write a_practicgournal entry. Share your journal entry with ongher person. Ask that person to
repeat back to you the incident you described énethtry. This is a good way to discover if you
are recording your thoughts clearly.

C-1 Activities
Emotion Art

For young children (7-12) making drawings of iegé can open up a discussion of PSH. Ask
each student to make an ‘emotion card’. (Indexsamrk well for this activity). First, each student
must write an emotion on one side of the card (gexyd, angry etc.). Secondly, have each student
draw what he or she thinks the feelings might Ibiodc

C-1 Activities
Surveys

A questionnaire can be a useful tool for finding what types of sexual harassment are
happening at your school. An anonymous survey allstindents to express feelings without
fearing embarrassment. For many young people slue isf confidentiality is crucial to their
decision whether or not to report harassment.

You may wish to ask young people about specifi@behis. Where do they happen? How
often do they happen?

School handling of harassment is another revealitgect to ask students about. Who do
your students trust to speak with when they arads&d or bullied? What changes do your
students want to see at school that will makestezdor them to report and/or reduce peer sexual
harassment?

C-1 Activities
Role Playing and Music Appreciation

Young people are excellent role players. Asltrygroup to write and perform their own
skits about PSH. You may provide them with a lara{the gym) and a behavior (name-calling)
to get them started. Encourage discussions ofrdiftepossible endings to each scenario, both
negative and positive. Have students perform ekittvace, reversing the gender of the harasser
and victim each time. This will demonstrate thatalsament can look quite different depending



upon the sex of the harasser/s and victim.

Everyone loves music. Ask individuals to bringsomg lyrics (and tapes or CDs if you
like) that either deal with or demonstrate sexuabhsment. Read them out loud. Ask the kids
how the songs make them feel.

C-1 Activities

Harassment Hotspots
Dangerous areas, either inside or outside of dctwbere students may not feel free to
walk, play, or hang out, are often well-known tagg people.

Ask the students to do a quick overhead sketchesf school, including the yard, parking lots,
and bus stops, and then mark the places on eaclwvh&p students have witnessed or
experienced sexual harassment.

Post the maps for everyone to look at together.

Questions for discussion:
What is it about these spaces that makes themeinsaincomfortable?

How could we change these spaces, or the way tieaysad, to make them accessible and safe for
everyone?

Component Two

Understanding the ‘Sex’ part of ‘Peer Sexual Haresy’

As noted in the introduction to this manual, pexusl harassment is informed by our ideas
about the meaning of being male or female. Yowapfe will benefit from gaining an understanding
of how the sexes acquire meaning through cultufidis discussion may be as complex or
rudimentary as your group can handle. However,ntlost important message to deliver is that
children need to respect one another regardldssvothey fit into our society’s arbitrary categarie
of gender.



GENDER

culture

society
masculine/feminine/transgendered
behavior

identity

achieved status

choice

SEX
nature
biology
male/femalother
XX/Xy chromosomes
anatomy
ascribed status

choice?

OH/template/2



Gender and Sex: Overhead Guide

This is probably the most difficult component otlenstanding PSH. Students need to know
that there is a difference between sex and gebdéthat in Western culture the sex that you are
ascribed largely determines the gender roles that you ballexpected to fulfill. These roles are
reinforced through rewards and punishments. Fomei@ peer sexual harassment may be used as
a punishment against boys who do not conform thttcmal male roles. Peer sexual harassment may
be targeted at girls either because they do nstefieotypical rolesr because they fit them too well.
Some girls are harassed just for being girls.

Some example®oys will often harass other boys by implying ttiey are not ‘masculine’
in some way. This might involve calling them gaycalling them a ‘girl’. Girls who do not conform,
either in dress or behavior, are harassed in simi&ys, both by boys and girls. Although girls
frequently harass other girls, studies show thdd gre unlikely to harass boys. That doesn’t mean
that it never happens, only that girls are morelyikko be victims of PSH. One reason that girls are
less likely to harass boys is that such harassmamgtbe viewed as an invitation, in which case the
threat of retaliation, or other unwanted behav®mcreased.

Reminder: A lack of self-esteem isot the problemRather, it's theesult of the problem.
Constant and public evaluation of the appearandédeahavior of girls is dehumanizing. Similarly,
unreasonable demands upon boys to demonstrateutmesdehavior and appearance is equally
damaging. When the harassmentchallenged, and stopped, self-esteem will haehance to
develop.

The overhead for this component outlines some ef Wlays we can begin to
understand Gender and Sex. Compare each colummgdskiexamples from the group. Stress that
although we present two categories it is the soneticomplex connections between these categories
that we are interested in. Also, it is importantdmember that in our culture these concepts &ea of
used interchangeably.

Include a discussion on adolescence and developimetitis component. The
discussion might emphasize that as young people gmad change physically, they are most
vulnerable to abuses of their self-esteem. Wheng@eople are teased and taunted about changing
bodies and developing sexualities, self-doubtpkmted and can seriously affect how they perceive
themselves. Young people who are harassed can keecem depressed, and sometimes blame
themselves for their harassment. This can affeconly their ability to succeed in school, but also
their future relationships and careers.

Socializationis:

How we learn what we are supposed tabd_do

- from our parents

- from our friends

- from the media

- from watching, listening to, and absorbing tdture around us.

Stereotypesare:
Ideas about what we are supposed to be and darthahrealistic or based only on physical



characteristics.
Stereotypes in owulture

Girls are

Boys are

Questions for discussion:

1.What do stereotypes have to do with sexual har@s®

2. Is there anything we can do to remove sterestfioen the process of socialization?
OH/template/6

Socialization and Stereotypes Overhead Guide

The socialization of youth in our culture, and ffe@petuation of stereotypes, contributes to
peer sexual harassment. In fact, harassing belsalilag most social behaviors, are learned from the
people and behaviors around us. When young peoplepeatedly exposed to negative stereotypes
they learn that some people are less importans @egart, pretty, talented etc.) than others. This
lesson is practiced on the playground and in thigvags.

Discuss all forms of stereotyping with the groupltGre, gender, ability and class are all
categories used to stereotype individuals. Thisifof discrimination is often an underlying cause
of peer sexual harassment.

C-2 Activities
Socialization

This component teaches young people how and whyatiges exist. Discuss the
ways in which stereotypes are created and sustaffreds to cover include upbringing, our
environment, the media etc.

Blackboard Activity
Create two columns on the board:
Be a man & Be ladylike
Ask students to come up with characteristics thattio each category. Where does ‘fighting’ fit?
How about ‘crying’. Where would you put ‘cleanlirsesr ‘bravery’. When the students have
filled in as many characteristics as possible, drdvox around each column. Explain that

stereotypes are a way of boxing people, individualsWhen we use stereotypes it is like putting
someone in a cage.



C-2 Activities
Cage Art Project

This project is appropriate for any age group.
Ask the students to draw a picture of themselvesthan use stereotypes to draw a cage around
themselves. For example, the students may use vaoisoncepts like ‘girl’, ‘blonde’, ‘jock’, or
‘geek’, to create the cage.

Have the students list words that really deschieenselves. These are the words that will set them
free from the cage of stereotypes.

Media Project

Using popular magazines, ask the students to igestereotypes (advertising is particularly
revealing). The students may want to create posbdections’ of specific stereotypes to display
around their school.

Stereotypes Q&A

If stereotypes are so bad, why do they exist?

It is important to address this question with ceterxamples. Explain to the students that
stereotypes maintain existing power imbalanceasstilate this by showing how certain stereotypes
(girls are no good at sports) have benefits forespeople (boys teams have better access to ‘ice
time’ at the local rink) and not for others (gir&sely have access to the basketball hoop at lunch
hour).

Agency and ldentity

Now that we understand the messages that we reiteimethe media and the culture around us,
we need to talk about what we can do to overcomatireotypes.

WE are in charge of who WE are. Being an authgrgrson means being true to your real
feelings, thoughts and desires.

That means we must learn to accept and love o@selvd to respect others regardless of gender,
culture, religion, sexuality, ability, physical aggrance or class.

Acceptance Activity

Ask each student to visit the library and for tbkowing session to read one non-fiction or fiction
book about someone who they see as vastly diffémemt themselves (this reveals how much all
people are at least a little bit the same - thdesits may surprise themselves with the difficutty i
selecting someone truly ‘different’) Have each stutdsummarize the story they read and describe
- in writing or out loud - what characteristics neakat person different. How do the students feel
about the character’s differences? Do differenceate problems sometimes? Why? What would
the world be like if we were all the same?



Use this activity to offer the students an oppatiuto do some creative writing on the subject of
difference.

Component Three
Why Do | Feel So Bad?

This component is designed to reveal to studemeesuf the hurtful effects of harassment.
It provides a good opportunity to talk about sonfigh@ realities of dealing with peer sexual
harassment in a school or group situation. Studeratg express a feeling of futility regarding
solutions to the problem. A discussion of your sitsopolicy regarding harassment may be
appropriate here.

If your school or group does not yet havepalicy specifically dealing with peer sexual
harassment, one might be developed as a part oigyoup’s work.

Effects of Peer Sexual Harassment
depression
physical illness or discomfort
fear
anger
reduced self-esteem
inability to concentrate
poor attendance
tardiness

If a harasser is permitted to continue
victimizing others, his or her behavior may es@tata point where it is considered criminal.

Both the harassed youth and the harasser/s maydiffealty managing relationships later in life.

OH/template/3

Responses to Peer Sexual Harassment

Which of the following responses are effective @alihg with harassment: (Discuss each option)

1. Ignoring the harassment.

2. Telling the harasser to stop.

3. Discussing the harassment with a friend.

4. Reporting the harassment to a teacher, guidanaeselor, principal or parent.

Sometimes it might not feel safe to confront a fseabecause Peer Sexual Harassment is a kind
of bullying thatmakes you feel afraid



Sometimes it might not feel OK to tell someone dabeer Sexual Harassment because
embarrassing or because bad language is involved.

RememberYou Have a Right to be Happy and Safe

If you are being harassed, but are too afraidlkoataout it, try writing about it. Give your
letter or journal entry to someone you trust.

OH/template/4

Myths about Peer Sexual Harassment

1. Itis normal.
2. It doesn’t hurt anyone.
3. It is the fault of the person being harassed
4. Saying ‘stop’ will end harassment.
5. It is just a joke.
Discuss each of these myths.
Is there any truth to them?

How can we change these myths?

OH/template/5
Myths Overhead Guide

1. Peer Sexual Harassment is normal.

This myth claims that it is normal for young pedplénarass each otheeither because
they are driven by hormones, or because they amileg to socialize by ‘practicing’ on each
other.Neither of these excuses justify peer sexual harass

2. Peer Sexual Harassment doesn’t hurt anyone.
There is harm to both harasser/s and victim

3. Peer Sexual Harassment is the fault of the pdveing harassed.

This myth blames the victim for something he ordsti®r said to cause harassment.
Clothing choice is sometimes viewed as partly &ond However, peer sexual harassment is
never the victim’s fault.

4. Saying ‘stop’ will end harassment.
This myth implies that it is somehow the harassrdgnm’s responsibility to bring an end



to the behaviarHowever, it may not be safe, or even possiblethiwvictim to attempt to end the
harassment alone.

5. It’s just a joke.

This frequently used myth implies that the haragsdon can't take a joke, or doesn’t
have a sense of humour. Impress upon your graatotthavior which causes fear and pain is
not funny under any circumstances. This argumetines complicated by gender wisemilar
behavior is evaluated differently. Girls will eithget the joke’ and therefore be ‘sexually
aware’, which might lead to a ‘reputation’, or ngiet it'’ and therefore be considered prudes.

C-3 Activities
Self Esteem Activities

Although low self esteem is often a result of hanasnt, remember that it is notauseof
harassment. However, enhancing the self esteemunigypeople is a useful tool of empowerment.
The following activities encourage young peopldiszover their strengths, and to develop a positive
outlook on their potential as individuals.

Sentence Completion Activity

Have each student complete the following senteandsshare the results.
1. The one thing that | feel most proud of is...

2. 1 am happiest when...

3. Others like me because...

4. | like myself because...

5. If I could change something about myself it vebé...

Using the students answers to the last sentenge,tham answer the following questions:
1. Is this change reasonable, and can it realistica accomplished?
2. What can you do today to begin making a posithange in yourself?

C-3 Activities
Poetry Activity
Young people will find it challenging to write aautobiographical’ poem.

Give the following instuctions:

-does not have to rhyme, or follow poetic ‘rules’.

-must be about yourself.

-must be contain positive statements and demoastedft-esteem - but does not have to be totally
upbeat.

-use creativity, imagination, and explore new wafyasing words and language.



Component Four
Strategies for Change

It may seem sensible to counsel a victim odgsment to attempt to put an end to the behavior
themselves - by asking the harasser to stop fanpka In reality, approaching a harasser directly
might not always be a safe strategy. That is why inportant to suggest that help from a peer,
parent, or teacher should be sought to assistyic@mrontation.

However, telling an adult about harassment mightahways feel safe either. Placing an
emphasis on the following points will assist studemho are reluctant to report.

1.Youth arenotresponsible for the bad behavior of others, ane laight to be helped.
2. A supportive peer stands up for those who mighbe able to stand up for themselves. This may
include reporting an incident for someone who &sdbraid to do it themselves.
C-4 Activities
Helping Others
In small groups, students will develop a scenatien® someone is being harassed. You
may provide scenarios for younger groups.
Have each group answer the following questiongémh scenario:
1. Is this person being harassed?
(This may be answered through a direct questiomyoobservation of mannerisms, body
language and verbal cues.)
2. Does the person deserve to be helped?
(In cases of sexual harassment, it is extremelg far someone to be the cause of their

own victimization.)

3. Can | help?
(Do | have skills and knowledge that might assighis situation?)

4. Do the benefits of helping outweigh the costs?
(A ‘benefits vs. costs’ list will reveal that tlgaestion is complex for most young people.)

Harassment Scenarios

1. A girl is sitting at her desk. Two boys in ddshind her are whispering cruel and

Special thanks to Ken Rigby for his developmerthese question8ullying in Schools and
What to do about itMarkham, Ontario: Pembroke Publishers. 1998.



dehumanizing names, and directing rude commeritertoYou can hear the boys and you notice
that the girl’s face is getting red.

2. You are playing basketball with three friendae@f the boys calls the other a ‘fag’ and gives
him a shove. The boy responds by saying ‘shut-od’shoving back.

3. You notice the name of a person you know writierthe wall of the girls bathroom. The
writing says something sexual and cruel about gregn.

4. As you board the school bus you see that théndiront of you is being grabbed by boys on
both sides of the bus. She is giggling, but trymgush her way to the back. The boys are
laughing too, and making comments about her body.

5. Your friend has been receiving anonymous ndiasdontain explicit and threatening language.
Your friend is angry. You think you know who is siamg the notes.
Or...
have students develop scenarios from their ownrexpees.

How to Help when someone is being harassed:
Refuse to be an ‘audience’ for a harasééren an audience forms around an incident of Barast

negative behavior is reinforced. In other wordsaksers like the attention of others. Ignoring them
is one strategy to make the behavior stop.

Acknowledge students who provide hele stigma attached to ‘ratting’ makes helpingarpvho

is being harassed seem too great a risk. We cathtigrmentality around by rewarding students who
have the courage and self-esteem necessary tinstepecial privileges or public acknowledgment
of the outstanding ‘citizens’ at your school carkematudents aware of the positive side of getting
involved.

How would you like to be acknowledged?

If someone helps you, let a teacher or principalvkso that person can be acknowledged.

Create a PSH awareness program at your scheslgn posters, make announcements, and get your
parents and teachers involved by asking them aheutexperiences and sharing yours.

Other Solutions
Personal Issues Advocate

This is a person who works in the school, but tsanteacher, or guidance counsellor.
Their role is to be available to students to discpsrsonal issues, and to work with school staff,
administration, and parents to resolve personaliéss

Incident book
The incident book is an anonymous reporting systeah permits students to submit
written complaints about bullying or harassmenthout fearing escalation or reprisals. The book



should be available to students at all times, ahdud be reviewed daily by an advocate or
counselor

Girls-only space

Young women seem to benefit greatly from havinges{@aroom or office) where they can
meet, work, play, and access information, free fitt harassment of young men. Certainly,
establishing a girls-only space is a politicallyntentious issue. However, the benefits to young
women, including freedom from fear, and a senpeisonal ownership, are well worth the struggle.

Clearly defined limits on language and behavior

The most effective way to control bullying and lsaraent is to develop and enforce strict
codes of behavior that protect all students froyimg and harassment. This means having a policy
in place that deals with all of the issues and /@ dealt with in this handbookTolerance of
harassing behaviors is one of the most significaatons for its perpetuation.




GLOSSARY

accessthe right or opportunity of reaching or using
ascribed attributed

culture: way of life

degrading : shaming, humiliating

discrimination: unfair treatment based on prejudice
flirting : to behave in an amorous manner

gender. social, cultural, and psychological componentgested by a person’s ascribed status as
male/female/other.

Hostile Environment: an environment in which it is unpleasant, frighitg, or impossible to
carry on with normal activities

legitimate: logical, justifiable
mutual: feeling or action done by each toward the otbemmon to two or more people
policy: plan of action adopted by a person or organinatio

sex reproductive structures and characteristics egstlong a continuum made up of biological
constructs of maleness and femaleness

stereotypes preconceived notions, positive or negative, useskplain behavior or
characteristics, often based on superficial obsienva

A Promise from your school:
Upon completion of the Students Acting Against S#arassment program, this school will
endeavor to abolish all forms of harassment, ardaguiee the security and safety of all students

regardless of, in particular,
gender and sexual orientation.
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